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ADA	  Compliance	  Statement	  
	  
The	  University	  of	  Texas	  at	  Austin	  provides	  upon	  request	  appropriate	  academic	  accommodations	  	  
for	  qualified	  students	  with	  disabilities.	  	  To	  determine	  if	  you	  qualify,	  please	  contact	  the	  Division	  of	  Diversity	  
and	  Community	  Engagement,	  Services	  for	  Students	  with	  Disabilities,	  471-‐6259,	  
http://www.utexas.edu/diversity/ddce/ssd/	  	  	  Following	  the	  certification	  of	  your	  needs,	  I	  will	  work	  with	  
you	  to	  make	  appropriate	  arrangements.	  
	  

Course	  Description	  
	   Psychological	  assessment,	  the	  process	  of	  measuring	  the	  presence	  or	  extent	  of	  a	  skill,	  interest	  or	  
trait,	  can	  occur	  at	  both	  the	  individual	  and	  system-‐wide	  level.	  At	  best,	  assessment	  can	  be	  used	  as	  a	  basis	  
for	  educational	  or	  counseling	  interventions	  to	  develop	  insight	  in	  preparation	  for	  making	  a	  change.	  	  At	  
worst,	  assessment	  is	  used	  as	  a	  procedure	  for	  categorizing	  people	  -‐-‐	  a	  reductionistic	  approach	  to	  the	  
mystery	  of	  human	  growth	  and	  interaction.	  	  	  	  
	   The	  use	  of	  assessment	  tools	  may	  be	  construed	  as	  a	  political	  act,	  reflecting	  the	  existing	  values	  and	  
power	  structure	  of	  society,	  as	  well	  as	  shaping	  the	  future.	  	  Many	  examples	  exist	  to	  demonstrate	  the	  power	  
of	  assessment.	  A	  link	  is	  visible	  between	  achievement	  testing	  and	  political	  mandates	  such	  as	  “No	  Child	  Left	  
Behind”.	  	  State-‐wide	  competency	  tests,	  originally	  used	  to	  measure	  the	  outcome	  of	  instruction,	  now	  
dictate	  what	  is	  taught	  in	  schools.	  	  The	  role	  of	  the	  SAT	  in	  allocation	  of	  college	  resources	  determines	  who	  
has	  access	  to	  these	  privileges.	  Thus,	  assessment	  is	  a	  tool	  of	  social	  construction,	  both	  reflecting	  societal	  
values	  and	  shaping	  the	  structure	  of	  the	  future	  values.	  	  The	  way	  we	  understand	  intelligence,	  personality	  
and	  emotion	  will	  be	  changed	  in	  our	  lifetime	  by	  the	  proliferation	  of	  tests,	  discoveries	  about	  the	  human	  
brain,	  the	  overabundance	  of	  information	  and	  information	  processing	  devices.	  	  In	  spite	  of	  these	  changes,	  a	  
certain	  consistency	  and	  level	  of	  truth	  about	  human	  behaviors,	  cognitions	  and	  interaction	  can	  be	  captured	  
through	  the	  use	  of	  tests	  and	  measurements.	  	  Mental	  health	  professionals	  interacting	  with	  the	  schools	  and	  
universities	  need	  to	  develop	  assessment	  skills	  to	  be	  active	  test	  consumers	  and	  directors	  of	  assessment	  
efforts.	  
	  
Students	  completing	  the	  course	  will	  be	  able	  to:	  

a. understand	  the	  role	  of	  context	  and	  culture	  in	  selection,	  administration	  and	  interpretation	  of	  
assessment	  interventions.	  

b. use	  a	  decision	  making	  model	  to	  develop	  the	  assessment	  question	  and	  to	  select	  the	  strategies	  
and	  measures	  for	  answering	  the	  assessment	  question.	  

c. perform	  a	  clinical	  interview	  and	  behavioral	  observations.	  
d. use	  statistical	  procedures	  to	  interpret	  test	  scores	  and	  evaluate	  test	  use.	  
e. understand	  major	  tests	  use	  to	  measure	  achievement,	  intelligence	  and	  personality	  of	  

students.	  
f. identify	  strategies	  to	  screen	  student	  populations	  for	  common	  issues,	  including	  but	  not	  

limited	  to	  ADHD,	  LD,	  depression,	  and	  anxiety.	  
g. identify	  the	  role	  of	  the	  counselor	  in	  interacting	  with	  students,	  parents,	  faculty	  and	  

administration	  to	  enhance	  a	  school-‐wide	  assessment	  program.	  
h. identify	  legal	  and	  ethical	  issues	  in	  assessment.	  



	  
Prerequisites	  

	  
Prerequisites	  for	  this	  course	  include	  an	  introductory	  statistics	  course	  (EDP	  371	  or	  equivalent)	  and	  a	  course	  
in	  measurement	  and	  evaluation	  (EDP	  380P:	  Measurement	  and	  Evaluation	  or	  equivalent).	  	  Basic	  constructs	  
required	  for	  the	  course	  include	  measures	  of	  central	  tendency,	  standard	  scores,	  test	  construction,	  
reliability,	  validity,	  test	  evaluation,	  normative	  practices,	  and	  multicultural	  perspectives	  on	  psychological	  
assessment.	  	  Exceptions	  may	  be	  determined	  by	  the	  instructor	  and	  advisor.	  

	  
Required	  Texts	  and	  Readings	  

	  
Neukrug,	  E.	  S.	  &	  Fawcett,	  R.	  C.	  (2010).	  Essentials	  of	  testing	  and	  assessment:	  A	  practical	  guide	  for	  	  

counselors,	  social	  	  workers,	  and	  psychologists.	  	  (2nd	  Ed.)	  Belmont,	  CA:	  Thomson/Brooks-‐Cole.	  
	  

Finn,	  S.	  E.	  (2007).	  In	  our	  client’s	  shoes:	  Theory	  and	  techniques	  of	  therapeutic	  assessment.	  	  New	  York:	  	  
	   	  	  	  	  Routledge.	  

Selected	  chapters,	  articles	  and	  case	  studies	  will	  supplement	  the	  course	  and	  will	  either	  be	  distributed	  or	  
posted	  on	  Blackboard.	  	  	  

	  
Course	  Requirements	  
(Subject	  to	  Revision)	  

	  
1.  Thought	  Questions.	  	  Six	  thought	  questions	  will	  be	  assigned	  across	  the	  course	  of	  the	  semester.	  	  

Respond	  to	  these	  questions	  with	  approximately	  two	  to	  three	  page	  responses	  (on	  some	  occasions	  the	  
format	  may	  differ	  from	  the	  narrative	  to	  a	  diagram	  or	  chart.	  	  These	  exceptions	  will	  be	  specified).	  	  For	  
each	  thought	  question,	  include	  reference	  to	  one	  scholarly	  article	  that	  assists	  you	  in	  making	  your	  
point.	  These	  will	  be	  graded	  according	  to	  the	  following	  criteria:	  

a.  responses	  with	  integrative,	  evaluative,	  outside	  resources	  or	  applied	  thinking	  skills	  =	  9	  or	  10	  
points	  (well-‐organized,	  thesis	  statement	  and	  supported	  arguments).	  

b.  a	  summary	  of	  points	  in	  the	  book	  or	  article	  and	  opinion	  =	  8	  points	  
c.  either	  a	  summary	  or	  an	  opinion	  statement	  	  =	  7	  points.	  
The	  questions	  are	  listed	  in	  the	  syllabus	  and	  are	  due	  on	  the	  day	  listed	  in	  the	  course	  schedule.	  	  	  
(Total	  of	  	  60	  points).	  

	  
2.  Exams:	  	  Two	  75	  minute,	  in-‐class	  exams	  will	  be	  administered.	  	  The	  exams	  will	  consist	  of	  multiple-‐

choice	  and	  short	  answer	  questions	  (50	  points	  each).	  
Exam	  Dates:	   February	  28	  

	   	   	   May	  2	  
	  	  	  	  	  	  	  	  	  Note	  on	  exam	  day	  in	  February	  the	  second	  hour	  of	  class	  will	  be	  used	  for	  instructional	  time.	  
	  
3.  Brief	  Personality	  Assessment:	  	  As	  part	  of	  this	  class,	  each	  student	  will	  have	  the	  opportunity	  to	  take	  

and	  interpret	  the	  16PF,	  a	  personality	  measure	  of	  normal	  personality	  function.	  The	  cost	  for	  the	  16PF	  is	  
$25.00	  which	  includes	  automatic	  scoring.	  The	  results	  of	  this	  assessment	  will	  be	  confidential	  to	  you	  
and	  will	  be	  used	  as	  a	  basis	  for	  a	  Thought	  Question.	  	  	  

	  
4.  Small	  Group	  Presentation:	  Working	  in	  groups	  of	  2	  to	  4	  persons,	  students	  will	  select	  a	  diagnostic	  

category	  common	  to	  student	  populations.	  	  Examples	  may	  include	  but	  are	  not	  limited	  to	  bipolar	  
disorder,	  attention-‐deficit	  hyperactivity	  disorder,	  depression,	  anxiety,	  and	  various	  learning	  
disabilities.	  	  The	  group	  members	  will	  present	  the	  following	  information	  to	  the	  class:	  	  DSM-‐IV-‐TR	  
diagnostic	  criteria	  for	  the	  disorder,	  assessment	  tools	  and	  approaches	  to	  assessing	  the	  absence,	  
presence	  and	  level	  of	  the	  diagnosis,	  criteria	  for	  selecting	  the	  instruments	  (normative	  practices,	  



reliability,	  validity,	  cost,	  availability	  in	  the	  setting),	  and	  a	  recommended	  protocol.	  Use	  visual	  aids	  and	  
handouts	  for	  the	  presentation.	  Strict	  time	  limit	  of	  no	  more	  than	  40	  minutes,	  including	  set	  up	  (know	  
how	  your	  equipment	  works	  in	  the	  room),	  presentation	  and	  discussion.	  (50	  points).	  

	  
5.  Attendance	  and	  Participation.	  	  Both	  attendance	  and	  participation	  are	  expected	  for	  this	  course.	  	  

Please	  inform	  the	  instructor	  if	  a	  class	  is	  going	  to	  be	  missed.	  More	  than	  two	  absences	  may	  result	  in	  a	  
grade	  letter	  penalty.	  Students	  missing	  three	  or	  more	  absences	  may	  be	  in	  jeopardy	  of	  not	  passing	  the	  
class.	  	  

Grading	  Policy	  
	  
The	  grades	  will	  be	  based	  on	  the	  percentage	  of	  points	  earned	  by	  the	  student	  according	  to	  the	  following	  
criteria:	  
	  
Thought	  Questions	   	   	  	  60	  points	   	   A	  =	  196	  to	  210	  points	  
Exam	  I	   	   	   	   	  	  50	  points	   	   A-‐	  =	  189	  to	  195	  points	  
Exam	  II	   	   	   	   	  	  50	  points	   	   B+	  =	  182	  to	  188	  points	  
Small	  Group	  Presentations	   	  	  50	  points	   	   B	  =	  	  	  176	  to	  181	  points	  
Total	   	   	   	   	  210	  points.	   	   B-‐	  =	  	  168	  to	  175	  points	  
	   	   	   	   	   	   	   C+	  =	  162	  to	  167	  points	  
	   	   	   	   	   	   	   C	  	  	  =	  	  155	  to	  161	  points	  
	   	   	   	   	   	   	   C-‐	  =	  	  147	  	  to	  148	  points	  	  
	  
Maximum	  credit	  will	  be	  received	  when	  students	  demonstrate	  the	  higher	  levels	  of	  thinking.	  	  One	  
framework	  for	  conceptualizing	  higher	  levels	  of	  thinking	  is	  that	  developed	  by	  Bloom	  and	  Kratwohl	  (1956),	  
called	  Taxonomy	  of	  Educational	  Objectives.	  	  These	  levels	  of	  thinking	  include:	  knowledge,	  comprehension,	  
application,	  analysis,	  synthesis	  and	  evaluation.	  	  Higher	  level	  thinking	  skills	  include	  application,	  analysis,	  
synthesis	  or	  evaluation.	  These	  levels	  are	  summarized	  in	  a	  website	  developed	  by	  John	  Maynard	  at	  The	  
Learning	  Skills	  Center	  at	  The	  University	  of	  Texas.	  	  
See:	  http://www.utexas.edu/student/utlc/handouts/1414.html	  
	  

Course	  Policies	  
ACADEMIC	  INTEGRITY:	  All	  written	  work	  submitted	  for	  this	  course	  is	  required	  to	  be	  your	  own	  work,	  not	  
relying	  on	  unauthorized	  assistance.	  For	  questions	  on	  assignments,	  please	  consult	  your	  instructor	  and	  not	  
your	  classmates.	  	  You	  may	  use	  the	  	  writing	  tutors	  at	  the	  Graduate	  Student	  Resources	  in	  the	  Sanger	  
Learning	  Center.	  Please	  provide	  citations	  for	  all	  material	  that	  is	  not	  directly	  from	  the	  class	  lectures	  and	  all	  
direct	  quotations	  from	  the	  textbook,	  using	  APA	  format.	  	  According	  to	  UT’s	  academic	  integrity	  policy	  on	  
the	  website	  listed	  below:	  
“Students	  who	  violate	  University	  rules	  on	  academic	  dishonesty	  are	  subject	  to	  disciplinary	  penalties,	  
including	  the	  possibility	  of	  failure	  in	  the	  course	  and/or	  dismissal	  from	  the	  University.	  Since	  such	  dishonesty	  
harms	  the	  individual,	  all	  students,	  and	  the	  integrity	  of	  the	  University,	  policies	  on	  academic	  dishonesty	  will	  
be	  strictly	  enforced.	  For	  further	  information	  please	  visit	  the	  Student	  Judicial	  Services	  Web	  site:	  
http://deanofstudents.utexas.edu/sjs.”	  
	   http://deanofstudents.utexas.edu/sjs/acint_faculty_syllabus.php	  
Sanger	  Learning	  Center,	  Graduate	  Student	  Resources:	  www.utexas.edu/ugs/sic/grad	  
	  
COURSE	  EVALUATION:	  This	  instructor	  will	  participate	  in	  the	  course	  evaluation	  provided	  by	  the	  university.	  
	  
IMPORTANT	  REGISTRAR	  DATES:	  March	  25th	  is	  the	  last	  day	  for	  graduate	  students	  to	  change	  a	  course	  to	  
pass-‐fail;	  however	  the	  number	  of	  allowed	  pass-‐fail	  courses	  in	  the	  Counselor	  Education	  program	  of	  work	  is	  
taken	  by	  practicum	  	  and	  the	  group	  courses.	  	  May	  3rd	  is	  the	  last	  day	  a	  graduate	  student	  can	  drop	  a	  course	  
or	  withdraw	  from	  the	  university.	  
	  



COURSE	  OUTLINE,	  READINGS	  AND	  ASSIGNMENTS	  
Date	   Topic	  &	  Reading	  	   Assignment	  
January	  17	   Course	  Overview/Assessment:	  Not	  Just	  Testing	  

Review:	  Neukrug	  Chapter	  1	  (After	  class)	  
In	  Class:	  Statistics	  Pretest	  

January	  24	   What’s	  in	  a	  Number?	  Statistical	  &	  Psychometric	  Properties	  	  
Neukrug,	  Chapters	  3,	  4	  &	  5	  
4:30	  to	  6:00	  	  Measurement	  Bootcamp	  
6:15	  to	  7:15	  	  Statistical	  and	  Measurement	  Review	  

Thought	  Question	  1	  

January	  31	   The	  Process	  of	  Testing	  -‐	  Ethical	  Considerations	  
Neukrug:	  Chapter	  2	  and	  Appendix	  B	  
Standards	  for	  Multicultural	  Assessment	  
Finn:	  Chapter	  1	  &	  3	  

	  

February	  7	   Initial	  Assessment	  	  -‐	  The	  Intake	  Interview	  
Neukrug:	  Chapter	  10	  
Blackboard:	  Barker,	  The	  Structure	  and	  Stages	  of	  an	  Interview;	  	  
Interviewing	  the	  Adolescent;	  Middle	  Childhood	  

Thought	  Question	  2	  

February	  14	   Initial	  Assessment	  –	  con’t.	  
Role	  Play	  –	  Initial	  Assessment	  
Formulating	  the	  Assessment	  Question	  

	  

February	  21	   Achievement	  Testing	  	  
Neukrug,	  Chapter	  6	  

	  

February	  28	   Class	  (6:00	  to	  7:15)	  
Assessment	  of	  Intelligence	  
Neukrug:	  Chapter	  7	  
Blackboard:	  Sternberg,	  How	  Intelligent	  is	  Intelligence	  

Exam	  1	  (4:30	  –	  5:45)	  

March	  	  7	   Assessment	  of	  Intelligence	  –	  cont.	  
Case	  Study	  

Thought	  Question	  3	  

March	  14	   SPRING	  BREAK	   	  
March	  21	   Neuropsychological	  Assessment	  –	  Guest	  Presenter	   	  
March	  28	   Informal	  Assessment	  

Neukrug:	  Chapter	  10	  
Sample	  Report:	  BASC	   	  

Take	  and	  Score	  the	  NEO-‐
PI-‐R	  

April	  4	   Personality	  Assessment	  –	  Objective	  Personality	  Testing	  
Neukrug:	  Chap.	  8	  &	  9-‐	  pp.	  168-‐182	  
Sample	  Reports:	  MMPI-‐2	  or	  MMPI-‐A	  
Sample	  Reports:	  Millon	  Multiaxial	  Inventory	  
Sample	  Report:	  PAI	  

Thought	  Question	  4	  

April	  11	   Projective	  Personality	  Measures	  
Neukrug:	  Chap.	  9,	  pp.	  183-‐194	  
Finn:	  Chapter	  7	  &	  8	  
Case	  Study	  	  
Sample	  Reports:	  Rorschach,	  Rotter,	  TAT	  

Thought	  Question	  5	  

April	  18	   Assessment	  and	  Treatment	  
Neukrug:	  Chapter	  11	  
Sample	  Report:	  TBA	  
Finn:	  Chapter	  13	  
Presentations	  1	  and	  2	  

	  

April	  25	   The	  Assessment	  Report	  and	  Feedback	  Process	  
Neukrug:	  Chapter	  12	  
Finn:	  Chapter	  10	  &	  18	  
Presentations	  3	  &	  4	  	  

Thought	  Question	  6	  

May	  2	   Final	  Exam	  –	  4:30	  to	  5:45	   Exam	  2	  (4:30	  to	  5:45)	  



THOUGHT	  QUESTIONS	  
(Subject	  to	  Revision)	  
(10	  points	  each)	  

	  
	  
Thought	  Question	  1:	  Explain	  a	  way	  in	  which	  you	  have	  observed	  a	  test	  or	  an	  assessment	  to	  inaccurately	  
reflect	  the	  dynamics	  of	  an	  individual	  or	  group	  being	  assessed.	  Describe	  the	  specific	  scenario,	  including	  the	  
setting,	  target	  individual	  or	  group,	  instrument(s)	  used.	  Provide	  a	  rationale	  which	  accounts	  for	  the	  
perceived	  error	  in	  measurement	  (applying	  the	  appropriate	  terms	  in	  this	  week’s	  readings)	  which	  may	  
include	  non-‐standardized	  administration,	  individual	  differences,	  cultural	  differences,	  gender	  differences,	  
socio-‐economic	  status	  differences,	  mobility	  etc.	  Provide	  recommendations	  for	  ways	  in	  which	  the	  
assessment	  could	  have	  been	  improved.	  	  If	  you	  have	  no	  personal	  or	  professional	  experience	  with	  an	  
example	  scenario,	  contact	  the	  instructor	  for	  an	  article	  to	  review	  in	  lieu	  of	  the	  assignment.	  
	  
Thought	  Question	  2:	  	  Clinical	  Interview	  Information.	  	  Design	  a	  one	  page	  intake	  sheet	  which	  collects	  
background	  information	  which	  you	  think	  will	  be	  relevant	  for	  an	  intake.	  	  Design	  a	  second	  page	  which	  
provides	  visual	  prompts	  to	  ensure	  that	  you	  will	  ask	  questions	  which	  will	  provide	  for	  a	  comprehensive	  
clinical	  interview.	  	  Bring	  one	  set	  of	  the	  visual	  prompt	  page	  to	  turn	  in	  for	  the	  assignment.	  	  Bring	  a	  second	  
one	  to	  use	  in	  an	  in-‐class	  activity.	  
	  
Thought	  Question	  3:	  	  Choose	  one	  of	  the	  following:	  
1.	  Compare	  the	  different	  theories	  of	  intelligence.	  What	  theory	  do	  you	  find	  most	  accurate	  and	  useful	  and	  
why?	  	  Why	  are	  theories	  important?	  
	   	   	   	   	   OR	  
2.	  What	  is	  the	  role	  of	  culture	  in	  defining	  intelligence?	  	  What	  are	  the	  implications	  of	  diversity	  for	  
	  assessment	  of	  intelligence?	  
	  
Thought	  Question	  4:	  Write	  a	  personal	  reflection	  on	  the	  results	  of	  your	  individual	  personality	  assessment	  
(16PF).	  	  Based	  upon	  your	  experience	  of	  this	  test,	  comment	  on	  the	  psychometric	  properties	  of	  this	  test	  
(norm-‐referenced	  vs.	  criterion-‐referenced,	  issues	  that	  may	  impact	  reliability,	  validity	  issues,	  how	  scores	  
are	  communicated	  (the	  meaning	  and	  format	  of	  the	  numbers	  etc.),	  the	  usefulness	  of	  the	  results	  for	  you.	  
	  
Thought	  Question	  5:	  Which	  of	  the	  projective	  measures	  seems	  most	  useful	  for	  your	  counseling	  setting?	  	  
Address	  issues	  related	  to	  reliability,	  validity	  ,ease	  of	  administration,	  connection	  to	  assessment	  goals	  as	  
they	  relate	  to	  your	  setting.	  	  
	  
Thought	  Question	  6:	  	  What	  type	  of	  results	  would	  be	  the	  most	  difficult	  for	  you	  to	  share	  with	  clients.	  Why?	  	  
What	  are	  your	  ideas	  about	  how	  to	  address	  this	  uneasiness?	  

	  
	  


