SYLLABUS EDP 389H
Social/Emotional Assessment of
Children and Adolescents

Spring 2014
SZB 268

Mondays 9:00 to 12:00

Professor: Deborah Tharinger, Ph.D., SZB 254E, 471-0283 (UT), 512-326-2251 (cell),
dtharinger@mail.utexas.edu

Office Hours: Monday 1:00 to 3:00 and by appointment
Teaching Assistant: Meredith Brinster, meredith.brinster@gmail.com
Weekly Individual Mentoring Sessions: To be scheduled with TA

Course Description

In this course students will apply knowledge from the following areas to the psychological
assessment of children/adolescents: 1) children's cognitive, academic, behavioral, social,
emotional functioning and development; 2) developmental psychopathology; 3) family systems;
4) cultural competence; 5) diagnostic systems; and 6) the legal/regulatory requirements of
schools/special education to the psychological assessment of children and adolescents. The
guiding approach is developmental in nature, with a pluralistic theoretical orientation that
integrates relational, ecological, systemic, attachment, cognitive, and behavioral theories and
models.

Central in the course is the view of assessment as a collaborative, relationship-intensive process,
therapeutic in and of itself for the child, family, and others involved (think teachers). In addition
to the general referral questions of eligibility for a handicapping condition and subsequently
related services, assessment questions are sought from the child, caregivers and teachers to
enhance the investment in and value of the assessment—process and outcome. Also central in
the course is your developing sense of yourself, the assessor, as one of the key instruments or
tools in assessment In addition, the use of idiographic projective assessment tools to address
social and emotional functioning is taught, to provide additional information to be considered
along with history, information obtained from observations, interviews, psycho-educational
testing, and objective social/emotional/behavioral tools.

Integration across methods and informants to address the referral focus (reflected in the
eligibility question and the school report) and assessment questions (reflected in written feedback
to parents and children) is the focus. In addition, the importance of the ongoing and final
feedback process with the parents, child, and school is stressed. Providing consumer friendly and
useful feedback, both orally and in written form beyond the report for the school, is central.
Students also are asked to examine, throughout the process of the case, their own emotional
reactions (counter-transference) to the child, parents, and school how it has impacted and
informed their work in helpful and challenging ways.
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The course is conceptualized in four phases. The first phase of this course includes an
introduction to social/emotional/behavioral assessment with children and adolescents, and
addresses history, debates, recent trends, cultural considerations, and ethics. It also includes
learning methods of collaborative assessment and Therapeutic Assessment.

The second phase covers review of previous learning and experience using record reviews,
observations, interviews, psycho-educational measures, use of objective social emotional
measures, including behavior rating scales and self-report measures (nomothetic approach), and
the use of extended inquiry methods.

The third phase covers an orientation to projective methods that is idiographic, including
unstructured and structured play, human figure drawings, sentence completion methods,
narrative/thematic apperception methods, and extended inquiry methods.

The fourth and final phase of the course includes instruction on the integration of assessment
information, construction of case conceptualizations and diagnostic impressions, and
determination of handicapping conditions as well as DSM diagnoses. In addition, methods for
providing oral feedback to children, adolescents, parents, and teachers/schools are reviewed, as
well as methods of written feedback, including letters and story writing (e.g., writing a fable or
letter for a child or adolescent). Students will present on their case conceptualization during this
final phase.

Practicum Coordination and Supervision/Mentoring

This course is designed to inform your work and provide you with additional tools for the
concurrent 2™ Year Practicum, under the direction of Dr. Jennifer Carter. Practicum placements,
overall coordination of assignments/cases, and site-based supervision arrangements are handled
in the Practicum by Dr. Carter. In the practicum students will be providing assessment and
intervention services under the close direction and supervision of their site supervisors.

As part of the practicum experience, students will conduct a comprehensive assessment of a
student being evaluated or re-evaluated to examine the possibility of Emotional Disturbance (ED
or SED). The student being assessed often has challenges in psycho-educational and attention
and or behavioral functioning in addition to the social emotional concerns. Typical handicapping
conditions include LD, OHI (for ADHD), and ED (along with accompanying DSM-5 diagnoses
made for the purpose of the class).

This course will provide students with tools to add to your existing knowledge and skills to make
the determination of ED and to provide a case conceptualization. Your comprehensive case
should begin as soon as possible in the Spring semester and be completed by the end of the
semester.

Supervision on your comprehensive case will be provided by your site supervisor and Dr. Carter.
Mentoring will be provided by the course TA through weekly individual meetings of 30 to 40
minutes. Students will send the TA and professor a weekly journal entry on BB updating
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activities completed during the week and findings/questions-- to be discussed in weekly
mentoring meetings. Site supervisors and Dr. Carter will work with students on reports.

Site supervisors and Dr. Carter will provide primary guidance on comprehensive courses. Based
on what is taught in this course, students are highly encouraged to include the following in their
cases and experience if it fits with the case and is supported by the site supervisor:

Hold a therapeutic orientation to assessment and embrace the use of self as central tool
Obtain assessment questions from child/adolescent, caregivers and teachers

Develop idiographic interview guides, with interviews organized around referral and
assessment questions

Link an explanation of the use of each assessment measure/method to the referral
questions and assessment questions

Utilize extended inquiry methods on selected test responses

Utilize projective measures to enhance understanding of child’s underlying emotional
functioning

Strive for integration of assessment findings within and across domains of functioning
(i.e., intellectual, achievement, behavior, emotional).

Formulate a case conceptualization that addresses holistic functioning, possible
etiological and maintenance factors, diagnostics, answers to referral and assessment
questions, an recommendations.

Formulate DSM-5 diagnoses for purposes of course.

Strive to provide oral feedback to child, caregivers and teachers outside of (in
additional to) the ARD process that is designed to be therapeutic and organized by
levels of difficulty to absorb.

Strive to provide written feedback in the form of a letter or story for the
child/adolescent and a letter for caregivers that are responsive to assessment questions
and eligibility.

Strive to uncover and become aware of counter-transference reactions and their
negative impact (and usefulness when in awareness).
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Required Readings

1) Text: Behavioral, Social, and Emotional Assessment of Children and Adolescents, 4th Ed.,
Sara A. Whitcomb and Kenneth W. Merrell, 2013.

2) A packet of the additional readings (I think there are 12) has been constructed for the course
and is be available on Blackboard. Additional handouts will be distributed in class on particular
assessment methods/measures, and will available on Blackboard. Please bring text and related
readings and handouts appropriate for the day to class.

Prerequisites

1. A graduate level child assessment course that covered establishing rapport and administering,
scoring, interpreting, and reporting on individual intelligence/cognitive tests.

2. A graduate level child assessment course that covered psycho-educational assessment,
including observations and interviews.

3. Previous coursework on child development and previous graduate level coursework on child
psychopathology.

4. Knowledge and comprehension of current classification systems used with children,
including DSM-5 and handicapping conditions used for eligibility for special education (e.g.,
SED, LD, OHI).

The Focus of the Clinical Training in this Course is for students:

To examine one’s self-awareness and counter-transference in relation to one’s assessment
case, including individual, systemic, and cultural counter-transference (reflective practice).

To be introduced to and apply aspects of a collaborative, therapeutic orientation to
assessment with children and adolescents.

To learn and practice new skills and techniques in the areas of
social/emotional/psychopathology assessment, both objective and projective/performance.

To work with the convergence and non-convergence of assessment information across
measures and informants and make meaning from it.

To formulate theoretically integrated case conceptualizations that can be translated into
addressing/answering the reason for referral and the consumers’ assessment questions.

To determine school-based handicapping conditions and DSM-5 based diagnoses.
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To communicate assessment findings to children, adolescents, and adults in a supportive and
therapeutic manner that enhances their experience as well as their follow through and
response to interventions.

To gain competencies in assessment that can be applied in a variety of school and clinical
sites that address the educational, mental health and health needs of children and
adolescents.

Course Objectives

1.

2.

An orientation to assessment as intervention, i.e., collaborative therapeutic assessment.

Knowledge and comprehension of the foundation of social/emotional/psychopathology
assessment, as well as legal and ethical issues involved in this type of assessment in the
schools under special education.

Knowledge and experience of the self in relation to assessment and the particular
assessment case---examination of counter-transference.

Knowledge, comprehension, and application of a framework for conducting interviews
with children/adolescents, parents, and teachers that result in the generation of assessment
questions.

Knowledge and comprehension of the development of empirical behavior rating scales and
self report measures, use of extended inquiry methods, and approaches to the interpretation
of the results of these tests, particularly across informants and settings.

Knowledge and comprehension of theoretical approaches to the interpretation of projective
techniques and the evaluation of when and how projective techniques can be useful in
assessing children in schools and other settings.

Likely use of the following in a comprehensive case:

file and history review

school/classroom and assessment observations

interview techniques/methods with children, parents, and teachers

intellectual and achievement assessment

behavior rating scales from parents and teachers

self-report measures

formal projective/performance methods, including:
graphic drawing techniques, i.e., DAP, KFD, HTP
completion measures, i.€., sentence completion (existing and idiographic)
narrative/thematic apperception tests (i.e., TAT, CAT, MPT, and the
Roberts)

extended inquiry methods to use with psycho-educational, objective, and projective tests
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8. The ability to provide diagnoses in relation to the DSM-5 and the handicapping conditions
utilized in the educational system.

9.  The ability to integrate the findings from the above methods into a case conceptualization
that is responsive to the assessment questions asked and is reflected in a psychological
report for the school and letter appropriate for parents or guardians, as well as a letter or
story appropriate for the child or adolescent client.

10. The ability to effectively provide oral feedback from the assessment to the child, parents,
and appropriate school personnel that serves as an effective intervention and foundation for
future interventions.

Course Requirements and Grading:

% of Grade

30%

30%

30%

10%

Class Schedule

Class attendance, active participation, and expressions of individual and
systemic counter-transference awareness when and where applicable.

Weekly journal submission to BB on activities attempted and findings, to be
used for mentoring sessions.

Class presentation on case conceptualization, including handout

Reflection Exercise on Comprehensive Case: A reflection paper (3 to 4
double spaced pages) on the work with your comprehensive case, reflecting
on the collaborative/therapeutic nature of your work with the
child/family/school, the likely impact of feedback, any individual and
systemic counter-transference experienced, and your overall sense what the
assessment accomplished and what was most valuable for you.

January 13: Introduction to the course, review of practicum placements, and a discussion of
assessment tools, the assessor as tool, and the assessment relationships as tools.

January 20: Holiday-MLK Day

January 27: Foundations of social/emotional assessment; cultural competences; ethical issues;
controversies and concerns; approaches to integration; and diagnostics.

Readings:

1. Text: Chapters 1, 2, 3
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Riccio, C. A. & Rodriquez, O.L. (2007). Integration of Psychological
Assessment Approaches in School Psychology. Psychology in the Schools, 44,
243-255.

February 3: Therapeutic/collaborative assessment and discussion of countertransference.

Readings:

1. Finn, S. & Tonsager, M. (1997). Information gathering and therapeutic models
of assessment: Complementary paradigms. Journal of Personality Assessment.

2. Finn, S. (2007). In our clients’ shoes: Theory and techniques of Therapeutic
Assessment. Chapters 1-4, 17.

3. Tharinger, D. J., Krumholz, L. Austin, C. & Matson, M. (2011). The
development and model of Therapeutic Assessment with children: Application
to school-based assessment, pp. 224-259. In Bray, M. A. & Kehle, T. J. (Eds),
Oxford Press Handbook of School Psychology, Oxford University Press.

4. Tharinger, D. J. Finn, S. E., & Gentry, L. (2013). Therapeutic Assessment with
adolescents: Development, model and application, pp. 285-422. In C. R.
Reynolds (Ed.), Oxford Press Handbook of Psychological Assessment of
Children and Adolescent, Oxford University Press.

5. Short reading on Sources of Counter-transference

February 10: Review of record reviews, observations, interviews, and psycho-educational tests;
introduction to obtaining assessment questions, using extended inquiry, and checking out
hypotheses along the way

Readings:

1.

Text: Chapters 4, 6

February 17: Behavior Rating Scales and Self-Report Measures

Readings:

1.Text: Chapters 4 and 6

February 24: Projective Assessment

Readings:

1.Text: Chapter 9
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2. Hojnoski, Morrison, Brown & Matthews (2006). Projective test use among
School Psychologists: A survey and critique. Journal of Psychological Assessment.

March 3: Human Figure Drawings/Extended Inquiry

Readings:

1. Tharinger, D., & Roberts, G. (2013). Human Figure Drawings in Therapeutic
Assessment with Children:  Process, Product, Context, and Systemic Impact.
Handler—Human figure Drawings in Psychological Assessment.

March 10: Sentence Completion Methods/Extended Inquiry
Readings:
1. Haak, R. (2003). Using the sentence completion to assess emotional disturbance.
2. Constructing Idiographic Sentence Completions: Handouts/examples
March 17: Spring Break
March 24: Narrative and Thematic Apperception Methods/Extended Inquiry

Readings:

1. Esquivel. G. B. & Flanagan, R. (2007). Narrative Methods of Personality
Assessment in School Psychology. Psychology in the Schools, 44.

March 31: Integration and organization of Assessment Findings, Construction of Case
Conceptualizations, and Developing Feedback Plans

Readings:

1. Review Riccio and Rodriguez article (from September 2)

2. Tharinger, D. J., Finn, S. E., Hersh, B., Wilkinson, A., Christopher, G. & Tran, A.
(2008). Assessment feedback with parents and pre-adolescent children: A
collaborative approach. Professional Psychology: Research and Practice.

3. Tharinger, D. J., Finn, S. E, Wilkinson, A. D., DeHay, T., Parton, V. T., & Bailey, K.
E. (2008). Providing psychological assessment feedback to children through
individualized fables. Professional Psychology: Research and Practice, 39, 610-619.



EDP 389H
9

April 7: Writing Feedback Letters for Parents and Fables/Letters for Children and Adolescents
and Providing Oral Feedback

Readings:
1. Example letters to parents and fables/letters to children

April 14: Presentations of Case Conceptualizations

April 21: Presentations of Case Conceptualizations

April 28: Presentations of Case Conceptualizations

Finals Week (Date to be specified): Reflection Paper Due
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Professor Expectations and Policies:

1. Students are expected to abide by the Honor Code in practice at The University of
Texas:

“The core values of The University of Texas at Austin are learning, discovery, freedom,
leadership, individual opportunity, and responsibility. Each member of the university is
expected to uphold these values through integrity, honesty, trust, fairness, and respect
toward peers and community.”

2. Students are expected to arrive to class on time, to avoid disrupting other students’
learning experiences. There are no formal penalties; it is a request out of respect for the class
in general.

3. Assignments are to be submitted on time. Late work will not be accepted.

4. Academic dishonesty is a serious matter, and steps will be taken in cases where students
are suspected of engaging in any form of unauthorized collaboration, cheating, plagiarism, or
misrepresentation of work. Students may visit the webpage of the Office of Dean of
Students, Student Judicial Services, for more information http://deanofstudents.utexas.edu/sjs

5. Respect of other students’ views, experiences, and questions is expected. This class
will involve discussions that could be emotionally sensitive or even provocative for some
students, depending on the topic. I expect everyone to contribute at least to some degree, and

for everyone to be respectful of others’ contributions, even if opinions and values widely
differ.

6. Students are expected to read material prior to attending class. Many class activities
will be based on the assumption that students did the reading for that day. Less that half of
class time will involve presenting materials from the textbook in the form of lectures.
Discussion, hands-on learning activities, and student interaction will be emphasized for the
other half of class time. All learning activities will be more productive for learning if
everyone has read the material to be discussed.

7. Upon request, according to standard policies at The University of Texas, appropriate
academic accommodations will be provided for qualified students with disabilities. For
more information, contact the Office of the Dean of Students at 471-6259 / 471-4641 TTY.

8. Make-up work is allowed for assignments and exams due to absences or schedule
conflicts for religious observances. You must notify me by email 7 days prior to the holy
day observance in order to make arrangements.



